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Early Childhood 
K-2 
 
 
Our Vision 
 

• Early Childhood education is the foundation for lifelong learning. We believe that 
children are unique individuals and should be viewed, respected, and treated as 
such 

• For every child to experience excellence in Early Childhood education and care, 
inspiring learning for life 

Being  
• Children are free to explore the environment in ways that enhance their learning 

opportunities 
• Children are encouraged to be autonomous, independent thinkers, and to develop 

collaborative skills to work with others 

Belonging  
 

• All children will feel nurtured, respected, and supported with warm positive 
relationships in a safe, supportive, and caring environment 

• We recognise and celebrate diversity and provide an inclusive program 

Becoming 
 

• Learning environments are carefully planned to ensure that children are provided 
with the opportunity to engage in stimulating, meaningful  
experiences 

• Purpose: nurture and grow children’s learning, collaborate with families and 
communities, and value children as citizens who create, think and do



3	
	

 

 

Assessment 
 

• Is fair, educative, explicit, and purposeful 
• Age appropriate 
• Determine what the children know and to inform 

future planning 

Learning  
 

• Learning experiences reflect the children’s 
interests, are meaningful and age appropriate 
and build upon the student’s prior knowledge 

• Children are encouraged to learn with and from 
their peers 

• Collaborative learning is a valued part of the 
program 

 
Curriculum 
 

• Create a balanced curriculum for Kindergarten 
and Pre-Primary students with a balance 
between play-based learning and explicit 
teaching as identified in Focus 2022 

• At Forrestdale Primary School we use the Early 
Years Learning Framework, the WA Curriculum 
and Kindergarten Guidelines as a basis for our 
programs 

• Early childhood programs are planned to 
develop all developmental domains: Social and 
Emotional, Physical (fine and gross motor), 
Cognitive and Language 

• In Early Childhood we have a strong focus on 
Literacy and Numeracy 

• The curriculum is adaptable, sequential, and 
logical 

• Caters to individual needs, all levels, and abilities 

 

Teaching  

• Programs include planned, purposeful play, 
balanced with explicit teaching 

• Teachers plan their programs so that they are 
engaging, provide time for practise and allowing 
the children to take risks in a safe environment 

 

Our beliefs about 
Teaching and Learning  

We believe that teaching and 
learning must be centred on the 
child to support their diverse 
needs and build on the skills and 
knowledge they come to school 
with.                                              
 

By doing this, we can support 
everyone’s needs, talents and 
interests, providing a balance of 
play, child-directed and teacher 
facilitated activities that nurture 
skills, values, knowledge, and 
understandings.  
 

We believe that students learn 
best when they feel respected 
and positive relationships are 
built between teachers and 
students.  
We believe that as teachers we 
must: 
 

• Believe all children can learn. 
• Collaborate as a professional 

learning community intent on 
improving student’s 
achievements.  
• Provide differentiated learning 

activities.                                              
• Encourage and embed a love 

for learning.  
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Play-based Learning 
Intentional play spaces assist children to learn how to solve problems, persevere, compromise, and 
cooperate with others. Through play, students practise and apply skills that are taught in the 
classroom. 
 

Play-based learning is an important part of a balanced open-ended approach. Alongside explicit 
teaching and instruction, it helps keep every child productive and engaged. 
 

Kindergarten to Year Two students participate in play-based learning and learning activities are 
designed by teachers to incorporate: 
 

1. Focus topics of the curriculum 
2. Different learning needs (fine motor development, dramatic play areas to support oral 

language and imagination, craft areas to support creativity, small world tables and Lego 
construction tables) 

3. Interests of the students 
 

Physical Environment – Third Teacher 
Teachers consider how they will construct and present activities and materials, so they are 
arranged in provoking, and inviting ways to encourage exploration, learning and inquiry. 
 

Social and Emotional Environment 
Children need secure, warm, and trusting relationships so they are confident and supported in their 
explorations and risk taking. Educators assist children to make connections with others, develop 
friendships and regulate their behaviours.  
 

Intellectual Environment 
There are times to leave children to play freely and times for intentional conversation, a well-
placed question or query that will extend children’s learning. Shared and sustained 
conversations are the hallmark of effective early childhood educators. 

 

 

 

 
Defining ‘Play’ 
Play is particularly important in Early Childhood learning. Play gives children 
opportunities to practice skills, communicate with others, take on challenges and solve 
problems in fun and enjoyable ways.  
While there is no single definition of play, there are several agreed characteristics that describe 
purposeful play, and they are all valuable. 

 

Child-directed Play Guided Play Intentional/Explicit Play 

• Freely chosen by the child 
• Little direct adult involvement or 

interaction 
• Spontaneous 

• Involves purposeful use of 
co-constructed play that 
involves teachers and 
learners working together 
to achieve explicit learning 
outcomes 

• Play that is organised and directed 
by an adult and includes instructions 
and modelling  
• Intentions are clear, specific and 

promote high level thinking skills 
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Guiding Documents  
The Early Childhood Curriculum at Forrestdale Primary 
School (FPS) is an integration of the following 
documents:  

• The Early Years Learning Framework  
• Western Australian Curriculum and cross curricular 

perspective 
• Western Australian Kindergarten Guidelines  
• National Quality Standards  
• Focus - Importance of play-based learning  

 

 

Literacy  
The FPS Literacy Plan guides all classroom practice 
across the school, using the West Australian Curriculum 
Guidelines & The Kindergarten Guidelines to support the 
Kindergarten curriculum. 
The PLD (Diana Rigg) Literacy and Learning sequence 
is used across the school from Kindergarten to Year 
Two to ensure a consistent whole school approach, 
incorporating the Phonemic Awareness, Heggerty 
Program from Kindergarten to Year Two. 

  Numeracy 
The FPS Mathematics Plan guides classroom practice 
across the school. The iMath Scope and Sequence is 
used in all classrooms from Pre-Primary to Year Six. 
In all classes, there is a focus on the development of the 
underlying skills, opportunity to play, explore, develop, 
and practice skills in number, space, measurement, and 
geometry appropriate to the level and development of 
the students. 

Teaching Strategies 
We use small group rotations in Literacy and Numeracy 
blocks, providing a mixture of whole class, small group, 
and individual instruction, in both formal and informal 
activities throughout the day. 
 

All classrooms structure Literacy and Numeracy blocks 
as per the school plans. Wherever possible, teachers 
use a “hands on” approach to learning, using concrete 
materials and resources. 
 

Students are supported and equipped to take more 
responsibility for their learning through explicit 
instruction: I Do, We Do, You Do. Warm-ups, hooks for 
learning, drills, introductions, and plenary sessions are 
used which are vital to preview and review the learning 
in each session. 

 

Curriculum and 
Assessment 

Our Early Childhood Curriculum 
is about balance. A balance 
between play and explicit 
instruction.  

‘Duncan’ (2012) highlights the 
importance of explicit/intentional 
teaching being an essential 
component in high quality play-
based pedagogies. 

This balance is fluid and varies 
from Kindergarten through to 
Year Two. This is achieved by 
skilled staff having the 
necessary skills and knowledge 
to make professional 
judgements, to provide a 
curriculum that is dynamic and 
responsive to the needs of 
students for all of them to 
achieve success.  
 

A daily schedule includes active 
indoor and outdoor physical 
play and integration of music, 
movement, and creative 
expression. 
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Assessment 
Assessment practices need to be appropriate for the 
level of development of each child and link 
developmental perspectives with the achievement of 
key outcomes.  
 
Whole School Assessment - Mandatory 
• On Entry Literacy Assessment for all Pre-Primary 

and Year One students conducted in Term One each 
year  

• On Entry Numeracy Assessment for Pre-Primary and 
Year One in Term One 

• Benchmark Reading Assessments for students in 
Kindergarten to Year Six conducted twice annually 

• PLD (Diana Rigg) placement tests conducted in 
Terms One, Two and Three 

• Cold and Hot writing tasks for all students               
Pre-Primary to Year Six using the Brightpath Model 

• Magic Words progression recorded each term 
• iMath Assessment in Terms One and Four for Years 

One to Six and Term Four for Pre-Primary.  
 
Classroom Assessment 
• PLD Literacy screens, Kindergarten – Year Two 
• Screening tools such as the SOCS assessment 

(Screen of Communication Skills) and KATS 
(Kindergarten Assessment Tool) 

• Sound and sight word assessments and checklists 
• Moderation activities between teachers on agreed  
     work samples/outcomes 
• Teacher-developed checklists, rubrics, and 

assessments to support teacher judgements 
 

Reporting 
• Formal reports are prepared and issued for all students at the conclusion of each semester 
• Kindergarten to Year Six students receive reports prepared using the Department of 

Education mandated format 
• The school will encourage opportunities for Early Childhood staff to have parent interviews 

to support the reporting process in Term One. 

• Teachers maintain open communication and availability throughout the year to discuss 
progress and achievement with parents 
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Transitions 
Each year in Term 4 there will be a range of opportunities for the children to participate in activities 
to assist in the transition process.  

Teachers recognise the skills that are necessary for students to develop and continue their learning 
in later years.  

Teachers will put into place handover and transition plans to ensure smooth movement at key 
transition stages. 

• Literacy and Numeracy programs, as outlined in the school’s plan and Western Australian 
Curriculum are consistent across all Early Childhood classrooms  

• Age-appropriate independence skills are fostered in our teaching and learning programs 
• Students in Kindergarten for the upcoming year will participate in an orientation process 

including a parent meet and greet 
• Kindergarten students will visit a Pre-Primary classroom in week 8/9 of Term 4 
• Pre-Primary students will visit a Year One classroom in week 8/9 of Term 4 
• Pre-Primary students will join the main school for lunch on several regular occasions in the 

last few weeks of Term 4 
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National Quality Framework  
 
All governments in Australia recognise the importance of experiences that children have 
throughout childhood, and the impact those experiences have on their present and future health, 
development, and wellbeing. In December 2009, they agreed through the Council of Australian 
Governments to a partnership to establish a National Quality Framework for Early Childhood 
Education and care service provision. Central to this Framework is the National Quality 
Standards which specifies the required features of the education and care services provided for 
Australian children.  

 
National Quality Standards  
 
The National Quality Standard is informed by research about day-to-day program elements that 
optimise children’s learning and development. These elements are organised into a series of 
standards, which make up seven quality areas. 

 

 

 

 

 

 

 

 

 
 
Educational Program and Practice 
Quality Area 1 

1.1.1 Curriculum decision making contributes to each child’s learning and development 
outcomes in relation to their identity, connection with community, wellbeing, confidence 
as learners and effectiveness as communicators. 

1.1.2 Each child’s current knowledge, strengths, ideas, culture, abilities, and interests are 
the foundation of the program. 

1.1.3 All aspects of the program, including routines, are organised in ways that maximise 
opportunities for each child’s learning. 

1.2.1 Educators are deliberate, purposeful, and thoughtful in their decisions and actions. 

1.2.2 Educators respond to children’s ideas and play and extend children’s learning 
through open-ended questions, interactions, and feedback. 

1.2.3 Each child’s agency is promoted, enabling them to make choices and decisions 
that influence events in their world. 

1.3.1 Each child’s learning and development is assessed or evaluated as part of an 
ongoing cycle of observation, analysing learning, documentation, planning and 
implementation and reflection. 

1.3.2 Critical reflection on children’s learning and development, both as individuals and 
in groups, drives program planning and implementation. 

1.3.3 Families are informed about the program and their child’s progress. 
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Improvements for Quality Area 1 
Improvement Strategies Resources Timeline Evaluation 

Program – The educational program enhances each child’s learning and development 
Educators to encourage and 
respond to children’s ideas 
and use these in their 
planning. Involve children 
more in the directions of 
their own learning 
 
Educators to work with the 
children to set goals and 
document and reflect on 
their learning  
 
Educators to effectively use 
digital technologies to 
access, create and 
communicate information 
and ideas, solve problems 
and work collaboratively. 
Allow opportunities for 
children to do the same 

Fostering the student 
voice, using interest 
inventories, class 
brainstorms and 
student feedback  
 
Create a system to 
document/display/recor
d individual learning 
goals (something to 
display on the 
student’s desks) 
 
Teacher think-aloud, 
social stories, 
modelling and role 
plays.  
 
Professional learning in 
digital technology and 
Information 
Communication 
Technology (ICT) 
 
 

Collaborative planning 
time to be scheduled 
into the school 
timetable, where 
possible  
 
Professional Learning 
as identified by staff  
 
Peer observation / 
classroom and school 
visits  
 

Reviewed each 
semester  
 
 
 
 
Ongoing  
 
 
Ongoing  
 

Staff reflection and 
peer observation 
feedback  
 
Student survey/ 
feedback  
 
Evidence of the 
student voice in 
classrooms, learning 
logs, anecdotal records 
and feedback  
 

Practice – Educators facilitate and extend each child’s learning and development 
Implement a visual timetable 
for children to refer to for the 
day’s routine and activities. 
 
 
 

Teachers to have a 
visual timetable 
available for students 
 

 

Laminating, production, 
and examples provided  
 
EA time and teacher 
duties other than 
teaching (DOTT) time 
provided 
  
School timetables and 
planners made 
available well in 
advance  

Schedule of meeting 
time with EA during 
planning time, with 
release time  

Daily Classroom 
observations and 
feedback.  
 

Assessment and Planning – School administrators and educators take a planned and reflective 
approach to implementing the program for each child 
Development of whole-
school scope and sequence 
plans, priorities, and 
documentation 
 
Plans and strategies used to 
promote learning across all 
aspects of the program and 
integrate the curriculum (for 
example, a science activity 
that also supports literacy 
skills and team-work 
capabilities).  
 

Utilise the funds 
provided specifically for 
NQS 
 
Teacher initiated 
investigation tables 
that focus on play-
based learning with 
specific curriculum 
linked focuses and 
purposes. One learning 
area per term to be a 
specific focus 

Check the school for 
relevant equipment 
that can be used in 
investigation tubs 
specific to the focus 
topic before purchasing 
additional resources 

Semester One  
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Children’s Health and Safety  
Quality Area 2  
 
2.1.1 Each child’s wellbeing and comfort is provided for, including appropriate opportunities to meet 
each child’s need for sleep, rest, and relaxation. 
2.1.2 Effective illness and injury management and hygiene practices are promoted and implemented. 
2.1.3 Healthy eating and physical activity are promoted and appropriate for each child.  
2.2.1 At all times, reasonable precautions and adequate supervision ensure children are protected 
from harm and hazard.  
2.3.2 Plans to effectively manage incidents and emergencies are developed in consultation with 
relevant authorities. They are practiced and implemented when required. 
2.2.3 School administrators, educators, and staff are aware of their roles and responsibilities to 
identify and respond to every child at risk of abuse or neglect.

 

Improvements for Quality Area 2 
Improvement Strategies Resources Timeline Evaluation 

Health – Each child’s health and physical activity is supported and promoted 
For the school to look at First Aid 
practices, developing guidelines for 
administration of minor first aid  
 
Staff to develop/follow a Health and 
Hygiene policy, including hygiene 
and cleaning routines  
 
For staff to implement and explicitly 
teach consistent hygiene routines  
 
For the school to become a learning 
community that promotes and 
supports mental health 
 
For the school to develop and 
provide quiet areas around the 
school/playground and in the 
classroom, for children to rest/ relax  

For teachers to develop and 
implement fine and gross motor 
activities for children including Year 
One and Year Two 
 
 
Program a specific time into the 
school day where students can 
rest/relax. (Especially Kindergarten)  
 

Development of school 
policy on First Aid practices, 
roles and responsibilities 
including guidelines  
 
Early Childhood staff to 
develop a Health and 
Hygiene policy, in 
consultation with the School 
Health Nurse  
 
Health and hygiene 
practices explicitly and 
incidentally incorporated into 
teaching and learning 
programs  
 
Teachers to participate in 
‘Be You” online modules on 
Mental Health 
 
Implement ‘Challenges and 
Choices’ program 
 
Staff and students to identify 
areas for rest and relaxation 
and schedule time and 
guidelines for use  
Provision of specialist 
physical education 
instruction for students  

School policy  
 
Each classroom to 
have basic supplies 
and storage  
 
School Health Nurse  
 
Provision of 
handwashing 
facilities and supplies  
 
Handouts provided 
 
First Aid training 
funded by the school 
for staff  
 
Funding for 
equipment/signage/ 
painting as 
appropriate  

Development of a 
Scope and Sequence 
for Early Childhood 
Fine and Gross motor 
development  

 

Each Year - 
ongoing 
 
 
 
 
 
Semester 
One 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Semester 
One 

Monitoring of 
stock, and usage 
patterns  
 
Staff feedback  
 
Observation and 
health assessment  
 
Register of trained 
staff  
 
Parent survey  
 

Monitor and 
recording of staff 
completion of 
training  

 

Safety – Each child is protected 
For the school to ensure that all staff 
members are aware of their 
obligations under the Child 
Protection Law  

All staff to maintain and 
refresh Child Protection and 
Protective Behaviours 
professional learning 
 
Explicitly teach the 
‘Protective Behaviours’ 
program 

Professional Learning 
for staff when 
required 

 

Ongoing  

 
 
 
 
 

Student and staff 
feedback and 
revaluation 
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Physical Environment  
Quality Area 3  
 

3.1 The design and location of the premises is appropriate 
for the operation of a service.  

3.1.1 Outdoor and indoor spaces, buildings, furniture, 
equipment, facilities, and resources are suitable for their 
purpose. 

3.1.2 Premises, furniture and equipment are safe, clean, 
and well-maintained. 

3.1.3 Facilities are designed or adapted to ensure access 
and participation by every child in the service and to allow 
flexible use and interaction between indoor and outdoor 
spaces. 

3.2 The environment is inclusive, promotes 
competence, independent exploration and learning 
through play. 

3.2.1 Outdoor and indoor spaces are designed and 
organised to engage every child in quality 
experiences in both constructed and natural 
environments. 

3.2.2 Resources, materials and equipment are 
sufficient in number, organised in ways that ensure 
appropriate and effective implementation of the 
program and allow for multiple uses. 

3.3 The service takes an active role in caring for its 
environment and contributes to a sustainable future. 

3.3.1 Sustainable practices are embedded in service 
operations.  

3.3.2 Children are supported to become environmentally 
responsible and show respect for the environment. 
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Improvements for Quality Area 3 
Improvement Strategies Resources Timeline Evaluation 

Design – The design of the facilities is appropriate for the operation of the school 

For staff to continue to 
organise, manage and 
maintain the indoor storage 
areas and equipment with 
rosters to be developed 
collaboratively by staff to 
determine responsibility and 
accountability 

For the school to continue 
developing some Nature Play 
areas for children  

Investigate outdoor 
furniture/equipment/resources 
and placement in consultation 
with students and staff  

Continue developing and 
purchasing outdoor play 
crates for use in the Primary 
School  

Develop an outdoor quiet zone 
for children to rest and/or 
conduct independent 
activities. 
 

Regular ECE meetings 

Staff develop shared 
responsibility for 
maintenance and neat and 
safe storage of all resources 

 

School to work in 
partnership with Parents & 
Citizens (P&C) and 
sponsors to provide and 
expand on Nature Play 
opportunities within the 
school  

Fund replacement 
furniture  

EA time 
 
 

 

School/ P&C funding 
from Playground 
Equipment Reserve 
for Nature Play, 
outdoor furniture, 
signage/painting, and 
play crates such as 
dress-ups, 
construction, and 
sandpit toys  

 

Term One 
and ongoing 
 
Semester 
One  

Cooking equipment 
provided, stored 
neatly, and accessed 
by classes  

Indoor storage areas 
maintained in a neat 
and orderly manner  

Toys, dolls, dress 
ups clean and 
hygienic 

 

 

Nature Play Areas 
installed. Student, 
staff, and parent 
feedback.  

 

Use – The school environment is inclusive, promotes competence and supports exploration and 
play-based learning 
For the school to provide 
additional resources in the 
playground to encourage 
creative play  

For staff to continue 
organising and maintaining the 
outdoor storage areas  

Equipment to undergo regular 
checks to ensure safety and 
that maintenance is up to date 
including cleaning and 
disinfecting toys 

Outdoor environment spot-
checked daily when 
equipment is placed out. 
Equipment to be checked for 
broken parts/ maintenance 
requests to ensure safety 

 

Staff develop shared 
responsibility for 
maintenance and storage of 
equipment in a neat and 
safe manner including the 
shed and storerooms. 
Develop a roster for 
responsibility collaboratively 
with staff 

Early Childhood team to 
work with outside 
professionals to develop 
adaptations and 
modifications to make 
equipment suitable for 
access 

Student leaders to 
coordinate storage 
and placement of 
equipment  

 

 

Labels for tubs to be 
clearly organised for 
easy access and 
storage 

 
 

Each Term 

 

 

 

End of each 
Term 

Audit and feedback 
on student use of 
equipment and staff 
observations  

Observation and 
student/staff 
feedback on play 
equipment 

Outdoor storage 
areas maintained in 
a neat and orderly 
manner  
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Staffing Arrangements  
Quality Area 4  
 

4.1.1 The organisation of staff across the school supports 
children’s learning and development. 

4.1.2 Every effort is made for children to experience continuity of 
educators at the school. 

4.2.1 School administrators, educators and staff work with mutual 
respect and collaboratively. They challenge and learn from each 
other, recognising each other’s strengths and skills.  

4.2.2 Professional standards guide practice, interactions, and 
relationships. 

 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

Improvements for Quality Area 4 
Improvement Strategies Resources Timeline Evaluation 

Staffing arrangements – Enhance children’s learning and development 
All Early Childhood teachers are 
ECE qualified 
 
For the school to provide time for 
staff to collaborate and support each 
other (similar DOTT times for like 
year levels) 
 
For the school to continue the 
culture of mentoring/ coaching  
 
To continue ensuring all relief files 
are current and up to date for relief 
teachers 

Timetabling and rostering 
to take account of 
providing collaborative and 
planning time for teams of 
teachers  
 
Professional learning and 
support provided to 
develop a team approach  
 
Professional Learning 
supporting Early 
Childhood and school 
priorities is supported and 
available equitably to all 
staff  
 

Support for common 
DOTT and shared 
planning days as 
negotiated with Line 
Managers  
 
Professional Learning 
and DOTT support for 
peer development  
 
Funding for registration 
and relief for relevant 
professional learning  
 

Ongoing 
 
 
 
 
Each Term 
 
 
 
 
Each Term 

Staff feedback and 
reflection  
 
Improvement in 
connectedness 
across the Early 
Childhood Phase  
increase in access 
to peer 
observation 
opportunities  
 

Professionalism – School administrators, educators and staff are collaborative, respectful, and 
ethical 

Sharing various resources that are 
made on the shared drive/Connect 
Community/Messenger 
 
The school representative of the 
Early Childhood network to promote 
and encourage all ECE staff to 
attend each term’s network meeting 

Resources shared through 
collaborative meetings, 
Network meetings, and the 
Connect Community  
 
Admin to support 
mentoring, coaching and 
peer observation 
 

Establishment and 
maintenance of 
Connect Community  
 

Ongoing 
 
 
 
 
 
Each Term 

Increased use of 
the Connect 
Community  
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Relationships with Children 
Quality Area 5  
5.1.1 Responsive and meaningful interactions build trusting 
relationships which engage and support each child to feel secure, 
confident, and included.  

5.1.2 The dignity and rights of every child are maintained.  

5.2.1 Children are supported to collaborate, learn from, and help 
each other. 

5.2.2 Each child is supported to regulate their own behaviour, 
respond appropriately to the behaviour of others, and 
communicate effectively to resolve conflicts. 

  

Improvements for Quality Area 5 
Improvement Strategies Resources Timeline Evaluation 

Relationships between educators and children – Respectful and equitable relationships are 
maintained with each child 
Look at ways to improve 
recess/lunchtime – 
directed play activities 

 

Investigation of further 
resources and 
opportunities to expand 
play experiences in the 
Primary School  

Early Childhood team 
meetings  

Funding from school 
playground equipment 
reserves  

 

Fortnightly Staff feedback 
and observation  

Student behaviour 
data and interest 
survey 

Relationships between children – Each child is supported to build and maintain sensitive and 
responsive relationships 
Explicitly teach values 
and awareness of the 
rights and needs of 
others. Integrate with 
teaching the schools 
core values and 
fortnightly focus. 

For staff to be offered 
training in Cooperative 
Learning strategies  

Utilise the ‘Protective 
Behaviours’ program and 
sequence for health 
programs 

Sharing of topics, 
excursions and special 
projects through team 
planning and staff 
collaboration  

Provision of Cooperative 
Learning strategies 
professional learning 
offered to all staff 

Use of social stories, 
development of class 
and school expectations 
in accordance with the 
school values, with 
student and staff input  

Collaborative planning 
time  

Professional Learning as 
required 

Cooperative Learning 
professional 
development as required 

 
 

Ongoing 

 

 

 

 

 

Term Three 

Staff feedback 
and observation  

Cooperative 
Learning 
strategies 
embedded in 
practice  
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Collaborative partnerships with families and communities 
Quality Area 6  
 
6.1.1 Families are supported from enrolment to be 
involved in the school and contribute to school decisions. 
6.1.2 The expertise, culture, values, and beliefs of families 
are respected, and families share in decision-making 
about their children’s learning and wellbeing. 
6.1.3 Current information is available to families about the 
school and relevant community services and resources to 
support parenting and family wellbeing.  
6.2.1 The expertise of families and carers is recognised, 
and they share in decision making about their child’s 
learning and wellbeing. 

6.2.1 Continuity of learning and transitions for each child 
are supported by sharing information and clarifying 
responsibilities. 

6.2.2 Effective partnerships support children’s access, 
inclusion, and participation in the program. 

6.2.3 The school builds relationships and engages with its 
community. 
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Improvements for Quality Area 6 
Improvement Strategies Resources Timeline Evaluation 

Supportive relationships with families – Respectful relationships with families are developed 
and maintained and families are supported in their parenting role 
Investigate strategies to increase 
parent and community 
involvement in the school, in 
particular EAL/D parents 

School/staff to provide 
information for parents regarding 
other organisations Learning 
Support Coordinator (LSC) 

Initiate holding parent workshops 
to provide parents with strategies 
they can use at home to support 
their child’s learning 

 
 

Maintain notice boards, 
rosters, special events and 
opportunities for 
parent/carer involvement  

Develop partnerships with 
parenting/health and other 
care organisations and 
make this information 
available to parents 
including dental, eye/ear 
care, and head lice 

Share the Department Fact 
Sheets with parents on how 
to support learning at home 

Schedule parent workshops 

Website, Seesaw, 
Facebook, 
newsletter, and 
notice boards  

Release time for 
meetings and 
development of 
formal agreements 
with partner 
organisations  

Fact sheets sent 
home with relevant 
and key information 

Parent Workshops 

 

Regularly 

 

As needed 

 

 

Semester 
One  

Term One 

Semester 
One 

Increase in parent 
attendance at events 
and classroom 
activities  

Parent survey data  

Informal feedback 
and observation  

 
 
 
 
 
 
 
 

Collaborative partnerships – collaborative partnerships enhance children’s inclusion, learning 
and wellbeing  
For teachers to provide 
meaningful information about 
learning programs to parents  
 
For the school to encourage and 
support the involvement of 
parents in school  
 
For staff to further develop their 
cultural competence through 
relevant professional learning  
 
 

 

Continual communication with 
Students at Educational Risk 
(SAER) & Learning Support 
Coordinator (LSC)  

For teachers to provide more 
regular updates to parents on 
their child’s learning and/or 
behavior 

Class Information sessions 
 
Classes to provide regular 
updates, at least once per 
term through a class 
newsletter, Seesaw, or 
similar means  
 
Teachers to communicate 
availability to parents  
 
Identify and provide relevant 
professional learning for all 
staff.  
 
 
Follow the school SAER 
policy regarding 
expectations and processes 
for interacting with the 
LSC/SAER  

Digital communication 
means with parents 
(Seesaw for messaging) 

Administrative 
support for 
scheduling meetings 
and communicating 
with parents  
 
 
Release time made 
available to 
accommodate parent 
meetings where 
possible  
 
 
 
 
Release time for 
meetings with LSC 

Semester 
One  

 

 

Ongoing 

 

Ongoing 

 

Ongoing 

 

 

Each Term 

Parent survey 
feedback  
 
Interview record 
sheets and 
reflections  
 
Increase in parent 
attendance at events 
and classroom help  
 
Increased confidence 
in staff for 
implementing cultural 
awareness across 
the curriculum and in 
working with the 
community  
 
Improvement to the 
SAER process and 
streamlining referral 
and support process 
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Governance and Leadership    
Quality Area 7 

 
7.1.1 A statement of philosophy guides all aspects of 
the school’s operations.  

7.1.2 Systems are in place to manage risk and enable 
the effective management and operation of a good 
quality school.  

7.1.3 Roles and responsibilities are clearly defined 
and understood.  

7.2.1 There is an effective self-assessment and 
quality improvement process in place.  

7.2.2 The educational leader is supported and leads 
the development and implementation of the 
educational program, assessment, and planning 
cycle.  

7.3.5 Educators and staff members’ performance is 
regularly evaluated, and individual plans are in place 
to support learning and development.  
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Improvements for Quality Area 7 
Improvement Strategies Resources Timeline Evaluation 

Governance – Governance supports the operation of a quality school 
Comprehensive induction and 
mentoring for new staff and 
graduate teachers to continue 

For the learning area committees 
to share the minutes of meetings 
with all staff  

For a process to be developed 
for staff to ensure/know which 
parents have signed the 
confidential declarations  

To conduct regular and more 
frequent Phase of Learning 
Team (POLT) and Cluster 
meetings to discuss successes 
and areas for improvement 

Early Childhood Policy, 
Literacy and Numeracy 
plans and Staff Handbook  

Confidential Declarations to 
be noted on SIS and student 
profiles, with lists provided to 
class teachers  

 

Staff Handbook, 
Identification of lead 
mentors and support 
people with 
appropriate release 
time to develop and 
conduct induction  

Placement of Minutes 
of Meetings in 
Connect Community  

Administrative 
support to obtain, 
record and 
communicate 
Confidential 
Declarations 

As needed 

 

 

 

Semester 
One  

 

 

New staff survey and 
reflection  

Accessing the 
Connect Community  

Staff feedback on 
Confidential 
Declaration recording 
process  

Staff confidence and 
expertise in 
implementing the 
EYLF, NQS and 
Kindergarten 
Guidelines 

Leadership – Effective leadership builds and promotes a positive organisational culture and 
professional learning community 

Teachers to visit other rooms as 
part of their professional learning  

To improve the performance 
management process – including 
follow-up meetings  

 

For staff to improve and continue 
their use and understanding of 
the Early Years Learning 
Framework (EYLF) National 
Quality standards (NQS) and 
Kindergarten guidelines  

 

 

Staff to have the opportunity to 
join the ECE Network in the 
Southeast Corridor 

Peer observation to be built 
into school practices  

Staff and line managers to 
negotiate and schedule 
follow-up and support to 
achieve agreed goals 

Instructional Coaching 
available to all staff with 
regular follow ups where 
necessary 

Development through Early 
Childhood team meetings, 
Early Childhood Community, 
and relevant professional 
learning 

POLT (Phase of Learning 
Leader) to attend and invite 
teaching and non-teaching 
staff to attend the Network 
meetings 

DOTT repayment for 
peer observation  

Performance 
Management policy 
and process and 
provision of support 
resources as a 
reflective tool 

Professional Learning 
as identified through 
whole school plans or 
performance 
management 

Instructional 
Coaching 

 

ECE Network 

Ongoing 

 

Twice a year 

 

 

 

 

 

 

 

Each Term 

Peer observations, 
feedback, and self-
reflections  

Staff feedback on 
performance 
management 
process 
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FORRESTDALE PRIMARY SCHOOL 

 
Respect – Responsibility - Resilience 

 

 


